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ABSTRACT

The purpose of this study is to see how first language influence of First year EFL
student’s writing at the Department of English; Abess Laghrour University of
Khenchela in order to confirm or reject the hypothesis; if the students do not make
negative transfer, their writing will be improved. To achieve this purpose a
questionaires was administred to 25 student’s in addition to the analysis of their
written production. The data that was gathered from both student’s questionnaire
and the writing product analysis revealed that First year EFL student’s face
difficulties and many challenges when they write due to their first language which
leads them to commit a lot of errors in their writing while the analysis of their
written production indicate that most of the student’s make mistakes in grammar
(syntactic, lexical and semantic level) and the main reason for them is the use of

first language rules.
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General introduction

Second language writers generally face great difficulties when they are writing
caused by the absence of language competence; it is believed that the student’s try to
use their first language in learning and applying second language rules. The
complexity of this productive skill once may makes the student’s committed different
errors in their second language writing activities. Writing is an essential skill that
should be developed among all EFL learners because it is very important especially
for academic studies and researches. So, does first language enhance or hinder the L2

learner’s writing?

Significant of the Study

It has been noticed that EFL learners make grammatical errors in their writing
activities in English, little attention has been paid to the issue, So our research is so
important in our writing because it discovers the most important linguistic aspects
that are transferred from the mother tongue while we are writing in second language

and how they are transferred.

This research is directly presented for anyone who writes in the target language

especially for the first year EFL University Student’s of KHENCHELA

Aims of the Study

The main concerns of this study are:

- To dispose of the common mistakes/errors that EFL learners make in their

writing and to decrase the L1 interference.

- To clarify that all teachers must be as a responsible for using some techniques

13



for learners to avoid such errors.

Research questions

1. Why do EFL learners make transfer?
2. Which linguistic items that have been transferred negatively?

3. What are the reasons behind poor writing of EFL learners?

Hypothesis

If EFL first year student’s do not make L1 interference; therefore, their writing

will be developed.

Research Methodology

1. Research Tools for Collecting Data Analysis

Questionnaire designed for EFL student’s at Abbes Laghrour University of

KHENCHELA and analysis of written texts.

2. Population and sampling

This work deals with first year EFL students of English at Khnchela

University.
3. Method

This study based on the descriptive method,; it is a suitable one for such issue
that one my describe how first language can effect on writing. A qualitative research
let us describe the results statistically. This method was of great help to finish the
work in the available time.

14



Literature Review

Writing is seen as a difficult skill, It is also seeing as a very complex skill than
other skills (reading, listening, and speaking); white and Ardnt (1991,p.3) maintained
that writing is a complex process that requires effort and time. Many researchers
talked about the importance of this skill; Lado (1983) said “we mean by writing in
foreign language the ability to use structures, the lexical items, and their conventional

representation in ordinary matter of fact writing”.

Writing forms a major challenge for second language learners because it needs
specific bases to be followed those which may be different from those that are used in

first language writing.

Write has always been the most complex language skills. Nunan (1989) agreed
that" it is easier to learn to speak than to write no matter if it is a first or second

language” (p.12).

Learners face a lot of problems when they are writing in second language for
that they refer to their first language in order to write easily. A considerable number
of researchers had made investigations about second language. This investigation can
aid and helps for understanding language learning problems. Fries assume that second

language learners face a great problem which is L1 interference (1945).

The influence of the first language on the second language and the relationship
between first language and second language learning is seen in the behaviorist studies.
Positive and negative transfer occurs when both languages have same similarities and
differences. Lado strongly believes that the differences between L1 and L2 may
enhance or hinder the L2 as discussed in his proposed theory contrastive theory

(1957).
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Contrastive analysis is a theory was extensively put into practice in the 1960s; it
concerns with the study of different languages in order to compare the similarities and

the differences of languages

Structure of the study

This research is divided into three chapters. The first chapter is about the
introduction which contains the aims behind choosing this study. The second chapter
discusses the great debate of the Influence of First Language on Second Language
Writing, besides giving an overview on First and second language. Then, we move to

the thired chapter which is about the field work.

Limitation of the study

This study is limited to first year EFL student’s at Khenchela University, Other
universities may offer different teachers and different courses. It focuses on
questionnaires made for student’s and analyzing their written topics. this study
provides useful information on data regarding learners writing problems that EFL
learners encounter when writing in English. Moreover, only the grammatical errors in

the topics were taken into consideration.
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Japter Twe: The ndiuence of

Introduction
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In general, Writing is seen as a difficult skill to master especially if people are
supposed to write in a L2/FL language rather than their L1, The complexity of the
writing skill let the majority of the student’s struggling when they write. Writing also
considered a complex process which needs practicing on the learner’s part to develop

writing in second language learning.

Second language writers make these mistakes/errors due to certain reasons.
However, Contrastive analysis is the perfect tool of predictor and error analysis is an

example of an analytic description.

This chapter presents different issues which influence writing skills in general.
It also deals with second language writing issues including some information about

the differences that exist between L1 and L2 writing.

1. Definition of writing

Writing is a medium of human communication that represents language and
emotion with signs and sympols. According to Byrne, “writing is clearly much than
the production of graphic symbols just as speech is more than the production of
sounds” (1988,p.1).Furthermore, Writing in general is defined as a group of letters
and symbols connected together to form a piece of communication (Collins, 2003).
Harmer (2007) says that: Writing is a process, that is, the stages the writer goes
through in order to produce something in its final form. That means writing as a
complex skill must go through different stages whichmake writing well organized.It

is also considered as a means of communication interaction between societies.

1.1.Differences between L1 and L2 Writing

18



According to Hedge (2005, p.7), English as a foreign language learners are
usually confused with the conventions of writing in their first language and
English. In other hands, Hyland and Hyland (2006, p.4) maintained that EFL
Student’s lack self-confidence in their L2 writing, as opposed to L1 writers who
have self-confidence when they write in their native language. Writing in a second
language is not that easy , Weigle (2002, p.36)states that “second language writers
plan less, revise for content less, and write less fluently and accurately than first

language writers”.

2. Definition of the Key Words

2.1. First language

A first language, native or mother language is a language that a person has
been exposed to from birth, According to longman dictionnary first language refers
to “generally a person’s mother tongue or the language acquired first....first
language may refer to the language child feelsmost comfortable using. Often this
ter mis used synonymously with native language language. First language is also

known as L1”. (p221,2010)

2.2. Second language

Second language or the target language TL is an additional language other
than the mother tongue uses for public communication acquired after the first
language. Sinhano et al said: “second language is typically an official or socially a
dominant language needed for education, employment, and other basic purposes. It
is often acquired by minority group members or immigrants who speak another

language natively.” (2009)
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3. Definition of Some Key Words Related to First and

Second Language Acquisition

3.1. Mother Tongue

Mother tongue or Mother language, it is used for the language which a
person learned as a child, An example for Mother tongue is Arabic for someone

born in Algeria. Mother tongue is also called native or primary language.
3.2 Primary Language
Primary Language is the language which you grow up speaking.
3.3 Second language acquisition (SLA)

SLA it is the process of learning and acquiring a second language once the

first language acquisition is established.

3.4 Foreign language

The language that not used nor spoken always by people, it means any

language other then that spoken by the people of specific place.

3.5 Linguistic competence

It’s the system of linguistic knowledge possessed by native speaker of a

language

3.6 Linguistic Performance
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The actual us of language in concrete situations
3.7 Multilingualism

The use of more than one languages
3.8 Bilingualism
The use of two or more languages

3.9 Monolingualism

The use of only one language

3.10. Multilingual competence

To be familiar with two or more languages on the basis how these

languages are used
3.11. Monolingual competence
Refers to the knowledge of only one language”
3.12. Critical period hypothesis

Critical period hypothesis states that the first few years of life is the crucial
time in which an individual can aquir a first language. Ellis (1994) suggests that
there is a limited period of time where the acquisition accures. And after this

period of time

4. Comparing and contrasting first language and second
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language

4.1. Similarities between (L1) and (L2)

First language and second language share some points and differ in others. In
contrast, L1 and L2 acquisition have deffrences pointes. Here are some similarities
and differences mentioned in the work of both Ipek and Al- Gharali (2009) in

comparing and contrasting L1 and L2.

- Developmental Sequences

Rod Ellis (1984) covers the idea of developmental sequences in detail and
outlines three developmental stages: the silent period, formulaic speech, and

structural and semantic simplification.

a-The silent period

Children acquiring their first language go through a period of listening to the
language they are exposed to, both first and second language learners pass through

a silent period stage.

b- Formulaic speech

Formulaic speech is defined as expressions which are learnt as unanalyzable
wholes and employed on particular occasions (Lyons, 1968, cited in Ellis,

1994).Ellis (1994)

Suggests that these expressions can consist of entire scripts such as greetings.
The literature points out that formulaic speech is not only present in both first and

second language acquisition but also present in the speech of adult native speakers.
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c- structural and semantic simplifications

In n the final stage, structural simplification, first and second language learners
tend to simplifying their language by deletion of grammatical function such as:
article, auxiliary ... etc. Whereas semantic simplification take the form of removing

the content words such as: nouns, verbs ...etc.

-Order of acquisition

Many researchers tried to find out if there is an acquisition order in obtaining
grammatical morphemes, the results are essential but inconsistent which may
influence on the L1 and L2. Morpheme studies refers to the series of studies that have
investigated the aquisition order of gramatical morphemes by L1 and L2 learners, The
aim of these studies was to find that if the learners show a universal pattern in the

acquisition order if morphemes.

-Linguistic universal and Markedness

There are two methods for linguistic universals:

The first method founded by Greenberg (1966, in Ellis 1994) "Typological
universals” which based on cross-linguistic comparisons on languages to discover
what they have in common. The second method is advocated by Chomsky
“generative school". The aim is to study languages to identify the principles of

grammar which ground specific rules.

- Input

It is what the learner hears or receives, in other words,““the sample of oral and

written language a learner is exposed to while learning or using a particular L.2”
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(Ellis, 1994). It is so important for language aquisition.

- Age factor

The age is found that an important for acquisition of language acquisition.
McLaughlin suggests that learning second language is started from birth. It is a period

when you acquire unconsciously two languages (1992).

4.2. Differences between L1 and L2

- The acquisition/ Learning hypothesis

According to Krashen (1982), there are two independent ways in which we
develop our linguistic skills: acquisition and learning. He also state that acquisition is

more important than learning.

- Fossilisation

Refers to the process in which incorrect language becomes a habit and cannot
easly corrected. (Ellis, 1994) said that it i1s “The processes responsible for the
cessation of learning some way short of target-language competence.” Fossilization
used when non-target norms become fixed in interlanguage. fossilization is only

related to second language acquisition.

- Social factor

Ellis (1994) suggest two main social context related to second language

learning:

a. Natural context :

the target language becomes the native language and thelanguage learner
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becomes a member of minority group.
The second language surves as an official language.

Second language is used for communication in countries where it is neither

learnt as a mother tongue nor used as an official language
b- Educational context

Second language learners are learning second language independenly from the

native language speakers tongue or through the means of their mother tongue.
Second language learners taught with native speakers from the beginning.

The target language is only a way of communication in the classroom.

5. Interlanguage

The language produced by a non-native speaker of a language (i.e. a learner™s
output). Refers to the systematic knowledge underlying learner*s production (Gass &

Selinker,2008).

6.Language transfer

Language transfer is the impact of our first language on second language
learning, That means the influence resulting from the old habits of mother tongue of
L2 learners. Selinker, Swan and Dumas, (1975.P, 134) stated that language transfer is
“The application of native language rules to target language forms”. Krashen,
(1982.P, 29) referred to language transfer as “Falling back on first language

knowledge”.
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6.1. Transfer

The influence between one thing on another thing, in other words it’s a term
used to describe the influence resulting from the similarities and differences
betweenthe target language and any other language that has been previously (and

perhaps imperfectly) acquired (Odlin, 1989, p. 27).

Furthermore Odlin (1989) later viewed transfer as a cross-linguistic process,
considering it to result from not only the influence of the L1 but also that of any other
languages that the learner may have previously acquired. Selinker (1983), considered
transfer as a major cognitive process in L2 acquisition. He distinguished between two

major types of transfer: positive and negative transfer

6.2. Types of transfer

6.2.1.Positive transfer

Positive transfer is when the influence of first language which leads to imidiate
or rapid aquisition of the target language, in other words, it is the result of correct

second language production which influenced by the first language

Positive transfer my account for the immediate recognition and acquisition of
words with similar or identical pronunciation in both the first and second language.
Allen and Corder (1975) maintain that: “positive transfer helps new learning, for
instance, it is easy to learn to pronounce aspirated voice less stops in second language

if the language also has aspirated voice less stops.”

6.2.2. Negative transfer

Negative transfer occurs when first language knowledge influence second

26



language and results in mistakes/errores, the use of the first language (or other
languages known) in a second language context resulting in a non-target-like second

language form (Gass & Selinker, 2001, p.457).

6.2.3. Avoidance

Avoidance is one of the common strategies employed by second language
learners, longman dictionary of language teaching and applied linguistics( 1988) "for
example, a student who is not sure of the use of relative clause in English may avoid

using it and use simple sentences instead”

7. Contrastive analysis

7.1. Definition of contrastive analysis (CA)

Contrastive analysis is especially associated with applied contrastive studies
advocated as a means of predicting and explaining learners L2/FL acquisition
problems. According to Richard and Sampson (1974, p.6) and Ellis(1994,p. 47),
contrastive analysis predicts learners’ errors by comparing the linguistic systems of
both the mother tongue and the target language. This approach deals mainly with
language transfer which based on the systematic comparison of languages, it focuses
on determining the similarities between L1 and L2 in order to predict and explain
learner’s problems. Lado (1957:1)” maintains that a student who starts to learn a
foreign language will find easiness to acquire the ones in his native language; on the

contrary those which differ will be extremely difficult”.

troike (ibid) state objective of contrastive analysis when he said “Contrastive

analusis increase efficiency in L2 teaching and testing”

Contrastive analysis focuses on interlingual errors. Contrastive analysis
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hypothesis states that errors occur when learners transfer first language habits into
second language ones. It also maintains that interference takes place whenever there
is adifference between native language and target language (Maicusi et al.,

2000,p.169).

8. Error analysis

8.1. Definition of error analysis

Error analysis For (Ellis 2000: 48), EA provides a methodology for
investigating learners language and thus it constitutes an appropriate starting point for
the study of his L2 acquisition. Longman Dictionary of Language Teaching and
Applied Linguistics defines it as “the study and analysis of errors made by second
language learners.” The definitions above clarify that error analysis is an activity to

identify, classify, interpret or describe the errors made by the learners

Troike (2006,p.37) stated that error analysis is an approach to the study of
second language acquisition which focuses on the creative ability of learners to
construct language. Its main concern also is the learners’ errors in second language
learning. Corder (1974) claimed, as a type of linguistic analysis that focuses on the
errors made in the target language by L2 learners (cited in Alam Khan, 2011,p.105).
Corder(1981,p.14) also maintained that error analysis is related to the investigation of

the language of second language learners.

9.The difference between errors and mistakes

Corder states that “an error is a result of a learner’s lack of competence; a
mistake however, occurs when this learner fails to perform their competence”. (1967:

9) mistake refers to a sort of performance error, everybody makes mistakes in both
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native and second language situations, For James (1998:83)” an error cannot be self
corrected; whereas a mistake can be corrected especially if the deviation is pointed
out to the speaker”. Ellis (1994) distinguishes between errors and mistakes saying
that“errors reflect gaps in a learner*s knowledge; they occur because the learner does
not know what is correct; While mistakes reflect occasional lapses in performance,
they occur because, in a particular instance, the learner is unable to perform what he

or she knows”

10. L1 Interference

When reffering to the negative effect of L1 on 2L/FL researchers use the term
interference. A considerable number of research said that difference between the First
language and the Second language is the main cause of interference . Ellis (1994,p.
47) state that that “interference was believed to take place whenever the habits of the

native language differed from those of the target language”.

10.1. Categories of L1 interference

As cited in Malaysia Journal of ELT Research (2008), there are three main
categories of L1 interference according to the research result of Bennu (2008) found
in Thai university students™ paragraphs. To identify these types of L1 interference, he

depends on the use of contrastive analysis and error analysis.

10.1.1. L1 Lexical interference

When the wrong choise is made in words and their meanings, the lack of

vocabulary lead to this type of errors.
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10.1.2. L1 syntactic interference

The grammatical error in writing (verbs form, tenses and sentence structure)

10.1.3. L1 discourse interference

Different writing style of L1 and L2 causes the L1 discourse interfernce

11. Causes and sources of errors

11.1. Interlingual errors

Interlingual errors are the errors ascribed to transfer from mother language.

These errors result from negative transfer from mother tongue of L2 learners.

11.2. Intralingual errors

Intralingual errors and developmental errors: errors that result from difficulty in
the acquisition of the target language itself. This type of errors stem from faulty usage
or incomplete acquisition of L2 rather than L1 influence. According to Richard and
Sampson (1974,p.6), “intralingual interference refers to items produced by the learner
which reflect not the structure of the mother tongue but generalization based on
partial exposure to the target language”. Also he maintained that developmental
errors illustrate the attempts of the learner to build up hypotheses about the foreign
language he is learning from his limited experience of it. However. Richard (1974,p.

174) explained that intralingual errors involve many types and causes which are:

11.2.1. Overgeneralization

Ellis (1997, p.19) claimed that learners overgeneralize forms that they find easy

to learn and process for example, the use of “ed” in past tense forms even for irregular
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verb such as ‘“‘eated” instead of “ate”. That means it is a phenomena in which

language learners apply a rule in a situation where it doesn’t apply.

11.2.2. Ignorance of rule restrictions

It means that the failure to consider the restrictions that govern an existing
structure. In other words, the application of rules to inappropriate contexts

(Richard, 1974, p.175).

12. Factors behind students’ poor writing

There are many factors that make learners produce poor piece of writing; they

can be come from teachers or students themselves.

12.1. Teacher as a source of demotivation

Teachers and learners have a great bond which may influence on the other one
positively or negatively. Teachers must be characterized by some effective
techniques. The main purpose of teacher is motivate and enhance students learning, as
Harmer (2007b) says that “the main task of the teacher is to motivate and provoke the

students”
12.2.Lack of motivation to write

The most important type is motivation because it comes from the learners
themselves and leads them to increase their effort and enrgy; this will makes them
face many problems and challenges. Motivation is strongly related to achievement
and success. Motivation makes writing pleasant and enjoyable. Byrne (1991) argues

that writing difficulties are linked to three categories of problems:

Learner’s phobia grows from the fear of being corrected What we are noticed
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in our learners is that they think that writing as a risky adventure whose results can be
anticipated. This makes the learners do not even try to motivate themselves to do such

task.

12.3. Lack of reading

Reading is a perfect tool to enhance students writing skills, Eisterhold (1997)
states that “better writers tends to be better readers, better writers read more than
poorer writers, and finally better readers tend to produce more syntactically nature
writing than poorer reader.” many studies are done to confirm the existence of the
relationship between reading and writing. The lack of reading made the learners

suffer, although they know that reading makes them perfect in writing.

Reading go hand-in-hand with writing; as Raimes (1994) says “the more our
students read, the more they become familiar with the vocabulary, idiom, sentence
patterns, organizational follow, and cultural assumptions of native speakers of the

language”.

13. The influence of first language on writing in English

Friedlander (1997) argues that “writers do any of their work in their first
language.” It means that this way of writing will prevent acquisition of English due to

transfer from first language in an erroneous strategy

Edelsky (1982, as cited in Fiedlander,1997, p.109) noted that “writing
knowledge transfers across languages®. This means, student’s writers use their
strategies and knowledge acquired by their first language for their second language

writing.

However, writing is the most difficult to master. Numan (1989) who pointed out
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that “writing is an extremely complex, cognitive activity for all which the writer is

required to demonstrate control of a number of variables simultaneously”
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Conclusion

As a conclusion to this chapter, we can say that the factors behind student’s
poor performances are endless. There is no doubt that writing is the most difficult
skill for second language learners. Because they face a lot of challenges in writing
which stand in the way of mastering the rules of writing. Also, they make the writer
less interested in writing which makes him/her fails in mastering the productive skill.
We can say that writing is your own art, be creative. Transform its complexity and

difficulty to simplicity through practicing and learning from your mistakes.
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Introduction

As mentioned before, the purpose of this study is describing student’s opinion
about the investigated subject. the researcher designed a questionnaire contains
questions of multiple choice type directed to first year student in order to investigate
about the subject ,The questionnaire built on two different types. The first type was
about the attitudes towards written expression course; the second type was about the

influence of first language on EFL students writing.

The second tool is the analysis of written production. | have asked the students

to write a free topics then | analyzed them.

Data Analysis

1) Are you interested in learning written expression module?

Yes No total
Number 17 08 25
% 68 32 100

Table 01: Students’ Attitude towards Written Expression Module
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Graphl: Students' Attitude toward Written Expression Module

Concerning this question, Around (68%) of students like written expression
module for different reasons; some of the students said that written expression is a
motivating course; others said that it allows them to express their ideas and feelings
therefore to get good marks in the various module while group of them said. Whereas
32% of them do not like it; maybe because they face difficulties in writing or they

prefer other skills such as oral expression session (speaking).
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2) Do you think that written expression™ session helps you to improve your

writing ability?
Yes No total
Number 23 03 25
% 92 08 100

Table 02: Students' Thoughts towards Written Expression

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Yes

Graph 02: Students' Thoughts towards Written Expression

2 % of the students stated that written expression session help them to improve
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their writing ability. Only 8 % of them do not think so.

3) How do you considered your writing ability?

Weak Average | Good Very good | Total
Nun 03 08 13 01 25
er
% 12 32 52 4 100
Table 03: Student’s Consideration of their Writing Ability
60%
50%
40%
30%
20%
10%
0%
Weak Average Good Very good

Graph 03: Students' Consideration of Their Writing Ability

This question asked to identify the student’s level in writing, The majority of

them reported that their ability to write "good"; which represents 52%. It is great to
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find that most of the first year students are good at writing, but the reason why most
of them consider their ability to write "good" is that they evaluate their writings just
from one side only. However 32% responded "average". Those students may be able
to detect their errors in writing, on the other hand, 12% of them chose "weak".
Certainly they have difficulties in the second language itself, whereas 04%of the
students considered their writing "very good"; these students may have language

capacity.

4) ‘Which kind of writing you prefer?

Storie Novel Articl Total
Number 12 04 09 25
% 48 16 36 100

Table 04: Student’s Preferable Writing
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Graph 04: Student’s Preferable Writing

Concerning this question, 48 % of the students confirmed they prefer writing
stories because it makes them feel comfortable, this type has a teasing feeling. While
36% prefer to write articles because they like the news, while 16% prefer to write
long novels, in my opinion, those who prefer to write novels are more creative than

those who like to write stories.
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5) How often does your teacher encourage you to write in and out of the

classroom?
Alw Som Rar Nev Tot:
S mes
Number 07 09 04 05 25
% 2 36 16 20 100

Table 05: Teacher’ Encouragement to Write in and out of the Classroom

50,00%
45,00%
40,00%
35,00%
30,00%
25,00%
20,00%
15,00%
10,00%

5,00%

0,00%

Always

Sometimes Rarely Never

Graph 05: Teacher's Encouragement to Write in and out of the Classroom

As it is shown in the table, 36% of the students are sometimes encouraged by
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their teacher to write in/out of the classroom, may be because the teacher do not like
to stress on their student. While 28% of them are always encouraged to write; this
means that these teacher like writing. However, 16% of the students are rarely
encouraged to write because the teacher may be follow only the syllabus. In the other
hand 28% of the student said they are never encouraged to. | disagree because there

is no kind of these teacher who does not encourage the students at all.

Section Two:

1) How often you refer back to your L1?

Alw Som Ral Ne Tot
ys mes
Number 07 09 07 02 25
% 28 36 28 04 10(

Table 06: Student’s often Referring Back to their L1
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Graph 06: Students' often Referring Back to their L1

The graph 6 indicates that 36% of students stated that they are sometimes
referring back to their L1. Whereas 28% of them state for always because they always
face difficulties when they write in L2/FL. and the same percentage from the student
said rarely; this is natural thing because English learners are rarely refer to their
mother tongue. Whereas the rest ;which represents 04% from the total sample,

declares that they never referring back to their L1; may be they are good students.
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2) When you use it?

Collecting Thir Plann Tot
data ng g
Number 04 15 06 25
% 16 60 24 100

Table 07: Student’s Use of their L1

80%

70%

60%

50%

40%

30%

20%

10%

Collecting data

Thinking

Planning

Graph 07: Students' Use of their L1

The findings demonstrate that 60% from the total sample stated that they are

using their L1 when they think because they can identify the useful and usefulness

ideas. 24% from the total sample answer that they are using it in planning because it

helps them to organize their ideas. Four students (16%) state that they using it when
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they collect data; that means they are collecting information in Arabic and try to

translate them in English.

3) Do you feel that L1 improve/hinder your writing in L2/FL?

Improve Hinder Total
Number 06 19 25
% 24 76 100

Table 08: Student’s Feeling towards their L1 when they write in L2/FL

80,00%
70,00%
60,00%
50,00%
40,00%
30,00%
20,00%
10,00%

0,00%

Improve

Hinder

Graph 08: Students' Feeling towards their L1 when they Write in L2/FL

According to the results which indicate that the majority of the students declares

that their L1 hinder their writing, this represents 72.5% because they know that most

46




of their errors come from their L1. Whereas the rest (27.5% ) stat that L1 improve

their writing because they think that it facilitates the way of their writing.

04) Do you face difficulties when you write in L2/FL?

Yes No Total
Number 10 15 25
% 40 60 100

Table 09: Students’ Difficulties when they Write in L2/FL

Yes No

Graph 09: Students' Difficulties when They Write in L2/FL

60% of the students said tha they do not face difficulties when they write in
L2/FL. It seems that students writing level is good. In the other hand, 20 students

(40%) declare that they face more difficulties in writing, because they have not
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appropriate vocabulary.

5) In which skill you are often make mistakes/errors?

LeX Sen Syn All Tot
al level ntic level| ctic level| them
Nui 09 07 05 02 25
er
% 36 28 25 04 100

Table 10: Levels in which Students often Make Mistakes/Errors

Lexicallevel

Semantic level

Syntactic level

o |

Allofthem

Graph 10: Make Mistakes/Errors

From the results obtained above, the majority of students( 36% ) reported that

they make mistakes/errors in lexical level, Due to the absence of vocabulary which
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may affect negatively on the improvement of writing proficiency. 25% of them stated

that they make mistakes/errors in the syntactic level; they believe that grammar is

difficult. However, 28% of them chose semantic level; students translate words

incorrectly, this makes them commit many mistakes/errors in their writing, whereas

04% of them make mistakes/errors in all of them because they are facing new

language.

6) Why do you make mistakes/errors?

Interfer Difficu Others Total
ce from L1 es come fron
L2
Numbe 07 16 02 25
% 28 68 04 100

Table 11: Sources of EFL Learners’ Errors
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Graph 11: Sources of EFL Learners' Errors

As it is observed in the graph above, 68% of the total sample indicates that
students make mistakes/errors due to the struggles which comes from the L2, whereas
28% of them said that making mistakes/errors comes from the interference from L1.
However others said because grammar difficulties (01 student), and the absence of

vocabulary (01 students)

7) How you can reduce the L1 interference?

The student respond was negatively, the majority of them(95%) did not answer
the question at all, the rest of the student(2 student) reported that in order to reduce
the L1 interference, they need to practice in the L2/FL, read, write and use only the

L2/FL.
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8)  Does L2/FL affect in your L1 writing?

Yes No Total
Number 16 09 25
% 64 36 100

Table 12: The effect of L2/FL in Students’ L1 Writing

70%

60%

50%

40%

30%

20%

10%

0%
Yes No

Graph 12: The Effect of L2/FL in Students' L1 Writing

It was found that 64% state that L2/FL affects in their L1 because sometimes
when they speak in their L1, they use some words in English While 36% of them said

that L2 does not affect in their L1 because they do not use any words from L2/FL.
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Identification and Classification of Students’ Errors

The aim of the researcher was asking third year students to write free topics
along with the questionnaire. | have collected 08 papers from 25 because only 08
students answered the second topic which was about writing free topics. The 08
students talked about: the effect of smoking, marriage relationship, University,
cheating in exams, summer, Aid EI-Fitr, birthday, migration to Europe. As it was
mentioned before, only 32% of the population is the focus of the study. The analysis
and discussion of each type of grammatical errors are shown in this chapter. The
analysis of first year student’s topics reveals that they make grammatical errors of

different Types; | have classified them as follow:

Types of errors

Grammatical and Incorrect form Correct form

syntactic errors

a. agreement 1-...this peoples 1-...these people

3-The marriage must be built3-Marriage must

be builton ...

4-Man and woman
4-Man and woman

relationship is forbidden
relationship is

before the marriage
forbidden before

marriage

5-makes
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5-make

6- this phenomena are develope

6-... this phenomeno

developed

b. Articles

1-My favorite sport is

Football

2-... my best

language in university

3-when Aid Fitr

coming the people

4-1t has an efect

5-There is belief

which says ...

1-My favorite

sport is Football

2-... my best

Language in

university

3-When Aid El-

comes, people....

4-1t has an effect

5-There is

a belief which says

c. Preposition

2-... to celebrate

in this occassion

3-...the people go for the pra

in the mosque

2-... to celebrate

in this occasion

3-...the people go for

prayer in the mosque

d. Singular

words

VS.

plu

1-...and a lots of others

2-..., in the others words

3- There are many kind

1-...and a lot of others

2-..., in the other words

3- There are many kindg
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e. Word order

-... in our team nationa

-...in our

national team

g.capitalization

1-... football is my favoy

sport

2-... and in our team Nation

love feghouli

3-... .this also shows that ...

1-... Football is

favorite sport

2-... and in our Natig

Team | love Feghouli

3-... .This also shows

h.punctuation

1-Well, honesty is a key

point you have to Be

honest with your wife

2-... the best of the best.

So we must not give up

1-Well, honesty is

a key point. You have

to be honest with

your wife

2-... the best of the

best. So, we must

not give up

Tables 13: Students’ Grammatical and Syntactic Errors
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Lexical errors

Incorrect form

Correct for

1-relaionsheep

2-The European onces

3-... becouse | knew ....

4-The most defecult step

5-... and thinke about ....

1-relationship

2-The European one

3-... because I knew ..

4-The most difficult st

5-... and think about

Table 14: Student’s Lexical Errors
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Semantic error

Incorrect form

Correct for

1-She has passion

and funy personne

courage

2-One By one to go

SEeCeess

3-... to write some ideas

my mind

4-it and I could speak it

1-She is a patient,

funny, and courageo

s girl

1 2-One by one

towards success

3-To learn by hard

some ideas

4-... T hope to

learn it and speak

it very well

Table 15: Students’ Semantic Errors
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Grammatical 3 Lexical Semant Total
syntactic errors errors errors
Numk 24 05 04 33
% 72,7~73 15,1 ~1 12.1~17 100

Table 16: Students’ errors

80%
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0%

Grammatical and syntactic
errors

Lexical errors

Semantic errors

Graph 13: Student's errors

The analysis of students’ topics revealed that first year students commit many
grammatical errors in their writing. . The total number of these grammatical is 33
errors counted in eight (08) written topics. These grammatical errors include different

types which are “grammatical and syntactic errors, syntactic errors and lexical
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errors”. Grammatical and syntactic errors were ranked the first type of errors that first
year students committed in their written topics with 27 errors (72.7%) out of the total
number. The second type is Lexical errors which occurred in student’s writing with 5
errors (15.1%). Moreover, the last type was syntactic errors with low percentage
(14.1%). | have found that the students did not correctly answer the question (05)
which is included in the questionnaire (In which skill you are often make

mistakes/errors?); may be they have answered the questionnaire without car.
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Conclusion

This chapter is devoted to test hypothesis. Questionnaire and analysis of written
production are suitable for that. The result revealed that students make
mistakes/errors in different linguistic levels; to support this statistical finding, the
analysis of written production showed that students™ writing are full of
mistakes/errors. In order to reduce these mistakes/errors, students suggested reading
and writing more in L2/FL (practice); this way of avoiding mistakes/errors (L1
interference) allows students to be competent in their L2; directly, EFL learners™

writing will be more improved.
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General conclusion

The aims of this research is studying the influence of first language on EFL
learner’s writing in first year university students at the Department of English,
university of KHENCHELA. It also explored wether the 1L (Arabic) decrease
Student’s writing proficiency or not which is the most receivers of mistakes.
Moreover in terms of its structure this study is made of two parts : theoritical and
practical part. The theoritical part contains two chapters; the first chapter was about
general introduction to our research. The second one was about the influence of first
language on second language writing; we have discussed the errors that students
make when they write in second language. The practical part contains only one
chapter which is the field work .It made up of students questionnaires. In this chapter
we have collected data from first year students using questionnaire and analysis of
written production. The results obtained have shown that first year students are
interested in written expression because they feel that this module helps them in
developing their writing. Students did not confirm that they face difficulties when
they write but after the analysis of their paragraphs, we found that they made a lot of

mistakes.

EFL learners tend to use their first language in writing because of the level of

vulnerability of competence in the target language.

The poor writing of first year students were a good example about the difficulty
of writing skill. The mistakes/ errors that were found in students’ writing affect
negatively on their writing which gives a bad impression on the student’s level either
to the teacher or other readers. Because writing is the basic of their learning process,

the student will be received as a poor writer and he will get weak scores in tests and
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exams.

According to what has been said, we have done our best to assure the fact that
EFL learner writing will be enhanced if they do not make transfer and we wish that

our research is acceptable and beneficial for both teachers and students in the future.
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People’s Democratic Republic of Algeria
Ministry of Higher Education and Scientific Research
Abbes Laghrour University of Khenchela
Faculty of Letters and Languages

Department of Literature and English Language

Questionnaire

Topic 01 : The Influence of First Language on EFL Learners’ Writing

Dear students;
You are kindly invited to answer these different questions. I will be thankful if you
answer them seriously because they are important and helpful for this study.

Thank you

Section one: Attitudes towards Written Expression Course
1) Are you interested in written expression module?
a. Yes ()

b. N
0

JIf
Yes,
becaus
e
i. Itisamotivating course ()

ii.  Itallows you to express your ideas and feeling ()
li.  You like writing ([

2) Do you think that written expression’ session helps you to improve
your writing ability?

a. Yes ()
b. No (I
Explain
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3) In which skill you have experienced difficulties more?
a. Listening (O
b. Speaking O

¢. Reading
d. Writing O
VWY 2.ttt

4) How do you considered your writing ability?

a. Weak )
b. Average [
c. Good J

d. Verygood ()
5 Which kind of writing you prefer?
a. Stories ]
b. Novels (J
c. Articles (J

6) How often does your teacher encourage you to write in
and out of the classroom?

a. Always )
b. Sometimes ]
c. Rarely )
d. Never )

7) Do you think that the time allocated to written expression enough
to improve your writing skill?

a. Yes [

b. No (]
Section two: The Influence of First Language in L2/FL Writing

1) Isitimportant to refer back to your L1 when you write in L2/FL?
a. Yes ()

b. N
0

(.
|
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2)

3)

4)

5

6)

8)

How often you refer back to your L1?
a. Always
b. Sometimes

c. Rarely

oodo

d. Never
When you use it?
a. Collecting data )
b. Thinking )
c. planning O

Does your teacher encourage you to depend on your L1 while you are
writing?

a. Yes [

b. no ™
Do you feel that L1 improve/hinder your writing in L2/FL?

Do you face difficulties when you write in L2/FL?

a. Yes ()
b. no O

In which level you are often make mistakes/errors?
a. Lexical level (vocabulary) )
b. Semantic level (translation) )
c. Syntactic level (grammar) )
d. All of them )

Why do you make mistakes/errors?
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a. Interference from L1 ]
b. Difficulties come from the second language itself O
C. OtherS .

9) How you can reduce the L1 interference?

10) Does L2/FL affect in your L1?

a. Yes ()

b. no )
11) Suggestions

Thank you for cooperation
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